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BACKGROUND AND THEORY 
A vital problem today in the United States is the harmonizing of 
personal achievement with the needs of a society many times larger and 
more intricate than that of early days. Educ~tors have become dramati-
cally aware cf new obligations in an era when full utilization of all 
talents is essential to the nation's future well being. The responsi-
bility of today's educators is to provide school experiences that will 
inspire, amo~g all students if possiblP.~ the unusual rather than the 
perfunctory effort. 
Concern for vocational development, as one aspect of an individual ' s 
total developnent, offers a medium for realization of individual potenti-
alities. Appropriate attention to this development through guidance and 
counseling programs will serve the student and, ultimately, society. 
Through an adequate career program the student should develop a more re-
alistic picture of the role he will play in the world of work. A second 
goal of the career development program should be to promote maximum incen-
tives for achievement, particularly by associating the values of the stu-
dent's studie.s with that of his vocational an9- personal aspirations . 
Educating for vocational development cannot be the exclusive job of 
any one person on the school staff. All must share the responsibility, 
including counselors and teachers alike. But in the final analysis the 
success of this er.deavor will depend to a great extent on the high school 
counselor and the part he plays. 
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The schools of today have a vastly different job to do than they 
did a generation ago. This difference is not just the result of an in-
creasing recognition of the importance of human worth and dignity. Nor 
is it due only to the disturbing national welfare appraisals of the mo-
ment. Rather, a most important reason for the broadening interest of the 
school in individual potentialities and their realization is simply the 
growing complexity found in the past twenty years. 
One of the striking features of contemporary life is the explosive 
rate of technological change and the increasing complexity of our social 
organization. In America today many youth find that they are not prepared 
to deal with this complex society after leaving school. Jobs now require 
more mental capability, fewer physical skills, a higher educational attain-
ment at the enu-y level, and greater versatility or adaptability in the 
worker over his productive lifetime. 
Perhaps the most far-reaching of new economic developments is the 
rapid trend toward automation in industrial production. A first major 
phase of the Industrial Revolution involved a replacement of human and 
animal energy with energy derived from coal and waterpower, with a subse-
quent increase in conversion to machine energy. In the mid-1800 1 s men 
and animals supplied a greater percentage of energy for work than is true 
today. The conversion to machine energy is approaching one hundred per 
cent today. 
In the future the replacement of a very large proportion of the 
human operators of the machines by mechanisms which possess faster reac-
tion times is indic3~ed. Industry has now developed machines that are 
automatically regulated with their own "brains." Th~se developments will 
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bring about a fundamental change in the whole process of production. Where-
as in the past mechanical or electronic devices have been used to control 
automatically a single operation of a single machine , industry now has the 
beginning of a process by which a ·whole assembly line is operated with 
little or no human intervention. Just exactly what the full impact of auto-
mation on human labor will be is a matter for speculation, but it appears 
that the character of the labor force in our so~iety will change considerably. 
Much of the social unrest found in the early 70 ' s has been the re-
sult of a steady decrease in the availability of jobs for the unskilled, 
and a simultaneous increase in the number of young people who are totally 
unprepared to meet the demands of skilled employment in our technological 
age. 
These all tend to sharpen the line betweeu idleness and employment, 
dependence and independence, hopelessness and fulfillment. The trouble 
with the analysis, however, is that it places the blame on the job, the 
market, society, everywhere but in the schools and colleges. 
Marvin J . Feldman, program officer of the Ford Foundation, stated 
that the reason there are more unskilled workers competing for fewer jobs 
within their capabilities is that the schools have failed to prepare the 
beginning worker for today's world of work.1 
The deficiencies in our present educational programs have been exposed 
by a· number of authors. These deficiencies are all fairly evident to both 
the lay public and professi onal educators. There has been very little pro-
gress made in bringing outmoded training facilities into line with on-the-
job working conditions . 
1Marvin J. Feldman, Making Education Relevant, Prepared for the Gov-
ernor 's Conference on Education, State of New Jersey, Rutgers University, 
April 2, 1966 (Nev: York: The Ford Foundation, 1966), p. 2 . 
4 
It is possible that the educational program today has Leen allowed 
to remain many years out of date because of the nostalgic relationship of 
the program to the adults who look back to their "good old school days." 
However, youth enrolled in the schools today are inclined to be more ma-
ture and somewhat more discriminating concerning their educational services 
than were students some years ago. 
The decline of jobs available for high school graduates and the ever 
increasing technological demands of industry fvr trained manpower prompted 
the U. S. Congress to pass the Vocational Education Act of 1963. A state-
ment of the purpose of the Act, Public Law 88-210 follows: 
authorized federal grants to states to assist them to 
maintain, extend and approve existing programs of vocational 
education, to develop new programs of vocational education, and 
to provide part-time employment for youths who need the earnings 
from such employment to continue their vocational training on a 
full-time basis, so that persons of all ages in all communities 
of the state--those in high school, those who have completed or 
discontinued their formal education and are preparing to enter 
the labor market, those who have already entered the labor market 
but need to upgrade their skills or learn new ones, and those 
with special educational.handicaps--will have ready access to 
vocational training or retraining which is of high quality, which 
is realistic in the light of actual or anticipated opportunities · 
for gainful employment, and which is s~ited to their needs, inter-
ests, and ability to benefit from such training.2 
This act encouraged significant expansion of v.ocational guidance pro-
grams and was updated in the Vocational Education Amendments of 1968 (PL 
90-576) to encourage the use of vocational education funding for vocational 
guidance and a cooperative. working relationship between vocational educa-
tion and vocational guidance. 
Kenneth B. Hoyt stated that with such great support corning from such 
important people, it would seem that counseling and guidance services must 
2James A. Rhodes, Vocational Education and Guidance: A System for 
the Seventies (Columbus, Ohio: Charles E. Merrill Publishing Company, 
1970), p. 26. 
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b~ destined to play an important role in career education. 3 If this be so, 
then it fellows that the effectiveness of such services will be subject to 
careful and continuing evaluation. It is not too early to begin establish-
ing the basis for such evaluation . 
The school counselor who wishes to facilitate this cooperative work-
ing relationship between vocational education and vocational guidance must 
posses3 some understanding of the factors which be'ar upon these students 
as they move toward vocational choice . For the counselor to maintain a 
set of occupational files is inadequate . Instead , programs need to be 
devised to improve the students' use of the information . 
There is an abundance of information written about how counselors 
can disseminate both educational and occupational information to the stu-
dents in our schools. In fact, the majority of the articles fc'..lnd in pr·o-
fessional literature of the 1970's discuss the preparation and dissemina-
tion of occupational information . 
Perhaps less effort should be devoted to novel ways of disseminating 
information and more effort given to helping students learn to use the 
information. With this thought in mind it was decided that an investiga-
tion into the relationship between the career development information and 
counseling services offered by selected Illinois high schools and the stu-
dents ' perceptions of these services would be beneficial. 
I. PROBLEM 
Statement of the problem . The purpose of this study was to deter-
mine the students' perception of the career development information guid-
ance services as found in their respective high schools . 
3Kenneth B. Hoyt, "Career Education and Career Choice,•: American 
Vocational Journal , VLII (March, 1972), 84 . 
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II. ASSUMPTIONS 
The assumptions to be used for the investigation. It was n~cessary 
to assume for this investigation that: (1) the selected students respon-
sible for the completion of their questionnaire would be accurate in their 
responses; (2) the guidance directors responsible for the completion of their 
questionnaire would be accurate in their responses. 
III. INTRODUCTION 
Introduction to the study. During the summer of 1971, students from 
thr~ughout the state of Illinois registered as freshman for Fall Quarter 
classes at Eastern Illinois University. A group of these students were 
asked to complete a questionnaire that had been designed to find out how 
much they kn~w abo•1t their school's informat~o~al servi~es. The st~de~ts 
were also asked to evaluate the counseling they received . 
A second questionnaire was sent to the guidance directors of the sam-
pled students' respective high schools to find out exactly what informa-
tional materials and services were available. 
In the final analysis it was hoped that a relationship could be found 
between actual informational materials and services available and the per-
ceived materials and services available . If it was found that the students 
had not been aware of career information materials and services this might 
indicate a need for the concerted efforts of their college advisors both to 
bring to the attention of their advisees the career information materials 
available and to offer career counseling. 
IV. HYPOTHEScS 
I. Students and guidance directors have the same general perception 
of the educational information that is available in their respective high 
schools. 
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II. Students and guidance directors have the same general percep-
tion of the occupational information that is available in their respective 
high schools. 
V. LIMITATIONS OF THE PROBLEM 
Educational research studies have an inherent weakness in that sev-
eral extraneous variables may influence the results of the research pro-
ject. Some of the variables in this study are reported as follows : 
I. Sampling error. Any research that uses sampling is naturally 
subject to sampling error . While it is true that survey information has 
been found to be relatively accurate, there is always the one chance in 
twenty or a hundred that an error more serious than might be caused by 
minor fluctuatio~s of chance may occur. 
II. Survey information . Survey information ordinarily does not 
penetrate very deeply below the surface . The scope of the information 
sought is usually emphasized at the expense of de~th. The survey seems 
best adapted to extensive rather than intensive research. Other types of 
research could better answer "why" the students responded as they did . 
III. Student response. The student answ~red the questionnaire while 
registering for Fall quarter classes at Eastern Illinois University. The 
student was therefore temporarily lifted out of his or her own social con-
text, which may make the results of the questionnaire invalid . The coun-
selor administering the questionnaire assured each student that the results 
would be held in confidence. Nevertheless, the s i tuation the students 
found themselves in may have affected the responses to the questionnaire. 
CHAPTER II 
THE PLACE or THE INFORMATIONAL SERVICES 
FUNCTION IN THE TOTAL GUIDANCE PROGRAM 
Many leading educators in the nation think that career guidance has 
thus far failed to make any appreciable contribution to the decision-making 
process of today ' s youth. A substantial proportion of students do not 
appear to be making a successful transition from high school either to 
further training or to the world of work. 
Although the guidance the youth are receiving in the schools today 
is not totally responsible for this situation, improvement in the guidance 
programs could lead to more realistic career choices by the youth leaving 
high school. 
The findings of a national survey conducted in 1968 by R. E. Campbell 
and others indicated that the root problem appP-ars to be the attempt of 
high schools to offer more career guidance services than they can effec-
tively provide with their current resources. The survey also indicated 
that only a very few programs have implemented innovative career guidance 
methods and techniques . 4 
Traditionally guidance has been introduced to the student when he 
entered high school. The typical approach used by counselors when involved 
in "vocational counseling" has been to provide the student with a collection 
4R. E. Campbell, et al., Vocational Guidance in Secondary Education: 
Results of a National Survey (Columbus, Ohio: The Ohio State University, 
The Center for Vocational and Technical Education, 1968). 
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of related services before he enters training, selects an occupat:ion, or 
begins to work . Guidance programs operating on this principle rely hzav-
ily on individual interviews, testing, and occupational information. The 
focus tends to be on diagnosis and prescription at a point in time. 
I. THE USE OF OCCUPATIONAL INFORMATION IN 
VOCATIONAL DECISION-MAKING 
The guidance and counseling program in too many of our public schools 
has become a one-to-one relationship between counselor and student, limited 
to those students with personal problems and those selecting colleges. 
When engaged in vocational counseling there are many counselors who subscribe 
to the differential aspect of counseling . They assume that the individual 
guidance counselor must assume the major role, if not the total responsi-
bility, and believe that if they get enough occupational information in 
written handbooks or on computers they will be able to solve the problems 
of all students. This concept centers the guidance activities around the 
counselor at a point in the high school career of the student when he is 
ready to make a choice and l i mits the program to essentially occupational 
information . 
A definition which encompasses a broader concept of a vocational 
guidance program might be to acquaint the individual with various ways in 
which he may discover the use of his natural endowment in addition to spe-
cial training available from any source so that he may live and make a 
living to the best advantages to himself and society. Donald Super, a 
contemporary leader in the field of guidance, suggested the following as 
a definition for a guidance program: 
Vocational guidance is the process of helping a person to devel-
op and accept an integrated and adequate picture of himself and 
of his role in the world of work, to test this concept against 
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reality and to convert it into a reality with satisfaction to 
himself and benefit to society.5 
It would be possible to organize a total guidance program based upon 
any of these stated concepts of guidance. But all of these definitions 
seem to be based on the assumption of the "reason" approach in education, 
and ignore completely the place of emotion in occupational choice. A re-
view of tha guidance literature of the 1970 ' s would indicate that much of 
the guidance research today i s aimed at the development of better occupa-
tional information materials and improved delivery systems for impacting 
. these materials upon people. 
Perhaps the limitations of the guidance program are centered in the 
very limited concepts of student services in wh i ch the guidance counselor 
himself , supplemP.nted by paper and pencil; tests ; and written occup~tion~l 
information , constitutes the major resource of the guidance program. While 
written information about occupations is important, this information must 
be integrated into the total guidance program. The materials, by them-
selves, are quite ineffective in helping youth to make decisions concern-
ing themselves or occupati ons . The materials taken as they come from vari-
ous sour ces tend to ignore the social and economi c backgrounds of the people, 
the emotions of the individual , the reading capabilities of the person in-
volved , and the lack of personal relationship between the materials and the 
individual . 
Furthermore , there is little research to show how students actually 
use occupati onal information or how this knowledge develops . Very little 
is known about what types of occupational or educational information is 
used by students in decision- making. A study by Julian L. Biggers in 1971 
5Donald Super, The Psychology of Careers (New York: Harper and 
Brothers , 1957), p. 197 . 
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attemp~ed to answer some of these questions when he explored how occupa-
tional information was used by students and whether there was a develop-
mental trend in the use of information in decision-making. 6 In this study 
vocational decision-making was defined as the student making a choice when 
more than one alternative was available to him. The individual must evalu-
ate and decide among the alternatives. It was assumed that the student 
would use information known about an occupation to evaluate alternatives 
in the decision-making process. This study attempted to determine which 
types of information actually are used. 
The second aspect of the study was devoted to testing the assumption 
of ipcreased maturity to manipulate and use occupational information with 
increQsed age and experience. The developmental approach, while implicit 
within the concept of vocational life stages, had seldom been t ested . 
The author, using 294 boys from grades four, six, eight, ten, and 
twelve, found that a variety of informational categories were used in making 
vocational decisions at all grade levels. However, t~e general category 
"Type of Work" dominated the use of other more specific categories. Sec-
ondly, the author found no developmental trend in the use of information 
in vocational decision-making in the groups sampled . Increased age and 
experience did not result in any significant change in the magnitude, 
ordering , or number of informational categories used in decision-making . 7 
If time, effort, and money are to continue to be expended upon the 
preparation and dissemination of occupational information, then programs 
must be devised to improve the students' use of the information . Based 
6Julian L. Biggers, "The Use of Information in Vocational Decision-
Making," The Vocational Guidance Quarterly, IXX (March, 1971), 171-76 . 
7Ibid., p . 176 . 
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on the conclusions repo~ted in Biggers' study, high school seniors are as 
limited in their ability to use information in vocational decision-making 
as they were in the fourth grade. Increased age and school experience do 
not appear to improve materially the students' use of occupational infor-
mation in decision-making. The ability to use information when deciding 
between two or more occupations might well be different from the ability 
to recite information about the occupations separately. 
It would seem that less effort might be devoted to novel ways of 
disseminating information and more effort given to helping students learn 
to use the information. The guidance program beginning in the elementary 
grades must recognize this need and plan appropriate experience to increase 
tte students' ability to use information in vocational decision-making, 
which is the r~ason f or disseminating vocational information in the first 
place. 
It would seem that guidance personnel have been so concerned with 
the process of guidance tha~ they have failed to take any responsibility 
or interest in the product . All too often, the housekeeping chores and 
the attention required by students with acute problems consume all of the 
counselor's time, making it extremely difficult for the counselor to focus 
much attention on career information--college bound or non-college related . 
Counselors and teachers quite often lack current information about 
existing and emerging career opportunities in business and industry. This 
information, unfortunately, cannot be acquired by occasional visits to a 
business or by participating in a brief workshop or institute relating to 
career guidance. In fact, even with complete and up-to-date files of occu-
pational information, the student often will not profit from ~hese well 
stocked files. Although such concepts of the new computer-based vocational 
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guidance systems may be useful, the acute nature of the career guidance 
problem demands that still more radical interventions be made. 
The problems relating to career guidance, especially those involving 
non-college related programs, are complex and require profound attention. 
To meet current and future challenges in the emerging career opportunities 
that will be available demands that the traditional focus on a single edu-
cational or occupational choice at a given point in time give way to a 
more comprehensive view of the student and his career development . Devel-
opmental guidance programs and activities must be derived from the needs and 
goals of the people and institution to be served rather than from a tradition-
based collection of related services . 
This means that the. roles of school counselors, teachers and others, 
as well as the nature and content of guidance programs, will be determined 
partly by the population and conditions in the communities the programs 
serve. 
It means that those who plan and implement the programs must be able 
to assess individual and institutional needs, determine goals, state per-
formance objectives, decide on appropriate activities, and devise appro-
priate evaluation procedures. 
Norman C. Gysbers and Earl J. Moore have developed a "needs- assessment, 
goal-setting" approach to the development and implementation of a guidance 
program. 8 They think this is especially relevant for school counselors who 
have tended to become process-oriented and reactive in the traditional pat-
tern of services. The new approach will require them to expand their base 
8Norman C. Gysbers and Earl J. More, "Career Guidance: Program Con-
tent and Staff Responsibilities," The American Vocational Journal, VLII 
(March, 1972) , ~~-62. 
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of operation, choice of activi~ies and techniques , and sense of mission . 
It will get them actively involved in the educational mainstream at all 
levels. 
Gysbers and Moore suggest that the first step in establishing a ca-
reer guidance program along these lines is to assess individual and insti-
tutional needs. It can be accomplished in several ways; by using the cur-
rent program as a base, by going to authoritative sources outside, or by 
getting the opinion of persons in the school and community to be served. 
Generally, need statements are derived from a combination of these three 
procedures. 
According to Gysbers and Moore the next step is to use the collected 
need statements to establish the goals to be accomplished. At this point 
goal priorities are de~ermined; those that car. be attained with reasonable 
expectation are rank ordered . 
The third step is to make the goals operational by stating program 
and student performance objectives. These objectives are written to indi-
cate the type of outcome to be expected so that evaluation can be made. 
Finally, activities to accomplish the performance objectives are carefully 
matched with those objectives . 
One of the bodies of knowledge from which the content of career guid-
ance programs is being derived is career development theory, research and 
commentary. Statements of student needs, goals, objectives , activities and 
outcomes are being drawn from this literature , and along with input from 
other sources, are being brought together in comprehensive career educa-
tion programs--kindergarten through adult . 
Gysbers and Moore suggest that all students at all educational levels 
are capable of career consciousness and that it develops throughout the 
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life span as a result of a cont inual process of internalization of knowl-
edge and skill in four domains: (1) self knowledge, (2) work and leisure 
knowledge, (3) career planning knowledge and skill, and (4) career prepara-
tion knowledge and skill . 9 
These same authors suggest that career guidance content can be devel-
oped directly from the knowledge and skill derived from the first three 
domains and indirectly from the last one. The last , and the largest in 
terms of content, forms the basis for basic and vocational education pro-
grams.10 
Using this format the counselors are involved with other school per-
sonnel and lay personnel from the community in examining the school's guid-
ance practices and responsibilities from a career development perspective. 
II. INTEGRATING OCCUPATIONAL INFORMATION 
WITH COUNSELING 
In the early years of the vocational guidance movement it was thought 
that the counseling task was essentially one of disseminating occupational 
information . It was assumed that the guidance personnel in possession of 
the facts about various jobs would be in a position to decide, rationally 
' 
and without great difficulty, which job would be best suited for the cli-
ent . This is the old trait-and-factor prediction theory that used to be of 
prime importance under a "matching men and jobs" approach to vocational 
guidance. While the guidance profession has now gone far beyond any such 
oversimplified view of vocational guidance, the question of probable out-
comes for various possible decisions remain an important part of the ca-
reer decision-making process. 
9Ibid. , p. 62 . 
10Ibid. 
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An evaluation of program~ for the dissemination of occupational in-
formation has shown that one seriouG stumbling-block is the person's lack 
of any real knowledge of his own assets and limitations. Therefore , to 
assist the client in understanding his qualifications for various jobs, 
tests are used. An adequately validated standardized test will provide a 
client with useful information about his own potentialities. A counselor 
will probably find that the administering of tests to a cli ent will be well 
worth the effort and expense involved , unless , of course . there is some 
simpler way of obtaining comparable information. For some clients, test 
r esults broaden their view and suggest promising possibilities they have 
not been aware of before. For others, test results tend to narrow down the 
range of possibilities to be seriously considered . 
Recently, counselors have become aware of the importance of compli-
cated attitudes and emotional factors possessed by clients when they at-
tempt solutions to the most simple of vocational decisions . Here, diag-
nostic tests are of limited usefulness, and skill in facil i tating self-
exploration during counseling has been emphasized. 
The aforementioned thumb-nail sketch of how vocational counseling 
has progressed from the "matching men and jobs" concept , through testing 
to the counseling phase should serve as an introduction to just when and 
how various kinds of information may be brought into the counseling pro-
cess . 
Occupational Information in the Counseling Interview . 
With individuals as different as they are and possible vocational 
plans as numerous as they are, counselors should not expect to be able to 
set up any one standard procedure for counsel~~g all individuals . However, 
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this section will present certain guiding principles that can be applied 
in most vocational counseling sessions. 
When engaged in vocational counseling sessions with a client the 
counselor must be considerate of the client's time. As an example, the 
client should not be expected to acquire detailed information about possi-
ble job opportunities that are completely irrelevant for him. This means 
that usually the facts about jobs should be introduced in the counseling 
sessions after the client has had an opportunity to take tests designed to 
get at his particular strengths and weaknesses. · 
Another reason for not intr~ducing facts about any one particular 
occupation into the series of counseling interviews too soon is that it 
is possible that a strong mental set in favor of one kind of career plan 
may be built by the client . Later, the client ~ay be unable to accept 
evidence suggesting his own unfitness for this particular occupation, or 
to consider alternate plans more in line with his abilities. In keeping 
with this same line of reasoning Leona Tyler does not recommend that stu-
dents be required to make a thorough study of any one occupation. She 
states that, 
.. • Courses to acquaint boys and girls with these important 
facts about our society can be an important part of general 
education. Much less, however, can be said for the common prac-
tice of requiring each person to make a thorough study of one 
occupation ir. which he thinks hs is especially interested . It 
is at this point that the class takes over a function that it 
cannot discharge satisfactorily. In selecting an occupation 
for special research, the student is too likely to do casually 
and lightly something which should be done by only after inten-
sive thinking based on a thorough knowledge of his own psycho-
logical assets and liabilities . If good career plans could be 
made as simply as this, the whole vocational counseling move-
ment would be superfluous. Furthermore, by choosing an occupa-
tion and learning more about it than he knows of any other, a 
person may set his thinking in a rigid mold that does not really 
fit him. Thus the assignment may turn out to have been not just 
useless but ~ositively harmful . Classes in occupations should 
not attempt to carry the whole burden of vocational choice. 
Facts needed by individuals about their own particular vocational 
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plans should be brought into som~ sort of relationship with 
individual counseling.11 
Furthermore, besides wasting the time of both the counselor and the 
client in introducing occupational informatjon prematurely, this counsel-
ing time can be more valuable in the long-run by bringing out subtle atti-
tudes that the client may have with requirements to work in general . 
It is important for the counselor to so structure the counseling 
interview that it will be the client who will reach the point of making 
a rational use of occupational information. If the counseling sessions 
are successful the client will develop self-clarification, self-understanding 
and self-management when considering life goals . Therefore, for the coun-
selor's blunder into the client's thoughts with some oftentimes unrelated 
factual information could cause a breakdown in the essential structure of 
the counseling relationship . This should be a hint to the counselor to 
let the client have plenty of opportunity for the expression of feelings 
and attitudes. 
A number of counselors allow the client to explore occupational op-
portunities of his own and then schedule a counseling session to clear up 
any uncertainties, conflicts, or other client misconceptions. During these 
counseling sessions it is especially important that the counselor maintain 
his understanding and non-judgmental attitude. The counselor must not 
take it upon himself either to justify existing occupational requirements 
or to sympathize with the client's protests . For the counselor to bring 
in his own view at this point is to deflect the interview from its purpose, 
which is not the sharing of views on controversial issues but the accurate 
11Leona E. Tyler, The Work of the Counselor (New York: Appleton-
Century Crofts, 1969), p. 130. 
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mapping of realistic situational possibilities for this particular client. 
It is at this point that many counselors will question whether ~he 
indi vidual client can accurately assess the information he finds out about 
himself . These same counselors think that perhaps the student can be in-
volved in self-deception. 
However, Boy and Pine would counter these vi~wpoints by stating : 
To the empathic counselor, the issue is not what external 
source provides the most accurate information about the client . 
The sensitive counselor is interested in the perceptions of the 
student even though these perceptions would be considered in-
accurate by others. For the student, his perceptions are truth 
and reality, they are "facts." His behavior is a funct i on of 
his perception . His (the student ' s) behavior will change when 
his perceptual field changes--when the map of his psychic ter-
ritory changes . 12 
It is in using this counseling technique that the counselor involves 
himself in an empathic relationshlp with the client . The counselor trained 
in t his counseling technique can actually · experience the students '· percep-
tions and subsequently this will enable the clients to see themselves in a 
new light. Information external to the perceptions of the client is not 
utilized by the counselor . These external perceptions are of no concern 
to the counselor until the client has effectively dealt with the emotional 
components of his concerns and is ready to function on a cognitive level. 
It i s at this point in the series of counseling sessions that the counselor 
introduces the client to several sources for the information that is spe-
cifically requested. At this point in the client-centered counseling pro-
cess, where the student is becoming more independent and capable of hand-
ling his problems and his life , the counseling relationship tends to move 
toward an i nformational relationship . 
12Ang~lo V. Boy and Gerald J . Pine, The Counselor in the Schools: 
A Reconceptualization (Boston: Houghton Mifflin Company, 1968), p. 210. 
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Patterson indicates how occupational information may be given in 
vocational counseling without violating the basic philosophy and attitudes 
of client-centeredness . He suggests the following views as being consis-
tent with client-centered principles: 
1. Occupational information is introduced into the counseling 
process when tl1ere is a recognized need for it on the part of the 
client. This need may be directly expressed, or it may be inferred 
by the counselor . In the latter case, the counselor makes known 
tt.e existence and availability of information which the client may 
then decide to obtain and use. 
2 . Occupational information is not used to influence or manip-
ulate the client. Some of the uses of occupational information 
which have been proposed eitb~r overtly or implicitly condone 
putting pressure on the client to abandon an apparently unrealis-
tic goal . The counselor does not protect the client from reality 
but accepts the assistance of reality. There is a line , however, 
between objectively providing the client with information and 
opportunity for reality experiences, on the one hand, and, on the 
other, manipulating him toward a predetermi~ed outcome of the 
"counselor k::-iows best" variei:y. 
3. The most objective way to provide occupational information, 
and a way which maximizes client initiative and responsibility, 
is to encourage the client to obtain the information from original 
sources , that is, publicatio~s , employers, and persons engaged in 
the occupations. This approach is rather widely recommended and 
practiced. In principle it seems to be highly desirable . It not 
only capitalizes on the responsibility of the client but avoids 
the subjectivity , selection, bias, and error which may be intro-
duced by the counselor. 
4. The client's attitudes and feelings about occupations and 
jobs must be allowed expression and be dealt with therapeutically . 
. . . we can see that the vocational counselor must be prepared 
to work therQpeutically with emotional reactions and attitudes to 
(apparently) objectively presented information. Information which 
is inconsistent with the self-concept may be rejected , ignored, 
forgotten, and sometimes not even heard (perceptual defense). In 
such instances, intellectual reasoning or argument is not likely 
to be effective . A therapeutic counseling approach will be more 
effective.13 
The value of integrating occupational i nformation into the counseling 
13cecil H. Patterson, "Counseling: 
Relationship," ;_:- Man in a World at Work, 
Houghton Mifflin, 1964) , pp . 453-455 . 
Self-Clarification and the Helping 
ed. by Henry Borow (Boston: 
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interview cannot be denied. However, it is important that the counselor 
utilize suggested techniques of just when and how the various kinds of 
information may be brought into the counseling process . If the counselor 
ignores the existential principles of client-centeredness with the intro-
duction of such information then not only will the client fail to develop 
but actual damage may result . 
Providing Occupational Information in Groups. 
An experienced counselor in a school setting soon becomes aware of 
the recurrence of similar problems in different individuals. He may also 
become aware not only of the variety of causal factors in human problems 
but of the common causal factors that reappear so frequently in different 
individuals with similar difficulties. These causal factors invariably 
appear in unique combinations in the lives of different persons . The ac-
tive cooperation of the individual is usually essential in seeking causes 
and in resolving the problems . This means mutual study and learning by 
both counselor and counselee--a highly time-consuming process in individual 
interviews . 
A large part of any counselor's time is engaged in parallel experi-
ences witr. individual counselees . Some of this repetition is essential, 
but some is also quite needless and even undesirable. Experience in group 
study in which the various clients examine some of their common problems, 
though not necessarily in relation to their own particular difficulties, 
has proven quite effective. 
In fact , the occupational information aspect of vocational guidance 
has placed emphasis upon group procedures from the very start. Here was 
specific conte~t for courses and textbooks that lent itself readily to the 
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traditional type of classroom instructi0n . The phases of vocational guid-
ance that relate to appraisal of interests and abilities, to techniques of 
vocational and educational planning, to job orientation and advancement , 
and to continuous occupational adjustment have been introduced more slowly 
into group procedures, but are increasingly accepted in special courses or 
in units in various ~urriculum areas. 
Before initiating group proceuures in the school the counselor should 
have some formulated objectives for the program. Donald P. Hoyt suggests 
a list of four objectives that could be considered when initiating a group 
vocational guidance program. These objectives are : 
(1) . (to increase) satisfaction with vocational choice, 
(2) (to increase) certainty of vocational choice , 
(3) (to increase) realism of vocational choice, and 
(4) (to increase) the appropriateness of certainty in terms of 
realism.14 
When working with a group it becomes of paramount importance that the 
counselor become involved in the process of this type of counseling . It is 
not enough for th~ counselor to have an academic knowledge of how work with 
groups is carried on . The counselor should also have had actual experience 
in working with groups. This experience should ideally come while under 
the supervision of an experienced counselor educator. 
The successful work with groups will probably not much resemble tra-
ditional educational processes. Traditional teaching methods--at the high 
school level at least--are primarily technique-oriented . Successful group 
work more closely resembles the kind of educational methods that are used 
14Donald P . Hoyt, "An Evaluation of Group and Individual Programs in 
Vocational Guidance," in Vocational Guidance and Career Development: Selected 
Readings, ed. by Herman J . Peters and James C. Hansen (London: The Mac-
millan Company, 1966), p. 284 . 
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in the elementary grade levels. There a specific sequence of activities 
is practiced to involve youngsters in the things they are learning. As 
was stated by Patterson in the previous section, " . Information which 
is inconsistent with the self-concept may be rejected, ignored, forgotten 
and sometimes not even heard (perceptual defense). 1115 Therefore, as leaders 
of groups the counselors need to disregard those traditional teaching meth-
ods of "telling" the student about occupations. A frequent abuse of group 
counseling sessions is that the counselor tends to monopolize the sessions 
by "lecturing" to the students in the group . 
Group counseling seems to fall into two basic categories of function-
ing; one of these is represented by the open ended, freewheeling kind of 
group. Little planning is done for such a group by the counselor; group 
experiences ar~ simply handled as they arise. In the other catagory, the 
counselor takes a decidedly active role. He engages in extensive pre-
planning in an attempt to control group processes as they occur in order 
to steer them toward predetermined ends. 
The open-ended procedure is an advantageous instrument for the coun-
selor if he is dealing with disturbed people in therapy, or with people 
from backgrounds so diverse that there is no common goal to which the group 
is oriented. In these situations the open-ended organization is valuable 
in producing needed insights or a common orientation. However, when a 
counselor is dealing with mature students from a homogeneous background, 
some structure applied by the counselor may prove valuable. 
Fullmer and Bernard summarize the mechanics of a structured group 
by stating: 
(1) . the counselor and the group agree on a task; 
15Patterson, p. 454 
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(2) as discussion takes place, members of the group react in 
different ways to the ideas that are presented by others; 
(3) from time to time , someone attempts to criticize, clarify, 
or interpret the content of the discussion; 
(4) someone else takes issue with the criticism or interpreta-
tion; 
(5) further efforts are made to achieve a synthesis of ideas 
already presented, or to bring out new ideas.16 
There can be many types of ta~ks for the structured group to accom-
pl ish when exploring future occupational choices. As an example they may 
attempt to find out how they feel about various occupations or perhaps ex-
plore the career advantages and disadvantages of a group or cluster of 
occupations . 
A task gives the group a sense of purpose. It provides a common 
denominator for individual reactions, and at the same time provides a sub-
ject basis for transmitting factual knowledge in a teaching-learning situ-
ation. The task also enables each group member to see how other indivi-
duals perceive various opportunities in the world of work and abilities 
required for admission to various occupations . 
The counselor should keep in mind that a task is not the same as 
the means used in accomplishing it . It is important to understand that a 
group functions to accomplish a task; however, by the nature of its func-
tioning , it may accomplish other tasks as well. For example, the task 
may be to learn as much as possible about the educational and personal-
social requirements for entrance into the medical field, but in the course 
of finding out about these requirements a group participant can also learn 
a great deal about his own possible qualifications for this type of work. 
16oaniel W. Fullmer and Harold W. Bernc~d, Counseling: Content and 
Process (Chicago: Science Research Associates, 1964), p. 185. 
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The student's interpretation of the particular occupation, the educational 
requirements for admission , and his justification for looking upon this 
particular occupation in a favorable way provide him with interpretations 
of himself. 
The process of a structured group is designed to be liberating for 
the individual by making him more open to experience and less constricted 
by a rigid internal system for construing meaning and ordering experience . 
Process is important because i t tends to internalize liberating attitudes 
to replace the rigidity aspects that the individual formerly exhibited. 
Providing occupational counseling in groups can be a promising method 
of meeting the needs of school age youth as they search for factual infor-
mation and concepts needed for wise career choice . However , counselors 
should realize that group work requires carefully trained personnel to 
supervise it. 
There are certain prerequisites that should be fulfilled before a 
group begins operating. The conditions that are ~equired for a counseling 
group to be productive are similar to those required for success in any 
other learning situation . Fullmer and Bernard state that these five basic 
conditions are: 
1 . The counselee sees a need to achieve something. 
2. The counselee is secure enough in the situation to feel 
able to . look at ideas and feelings threa~ening him . 
3. The group setting provides a basis for the person to check 
the reality of his perception of himself . 
4 . According to his perceived need for new skills in relating 
or performing, the counselee receives help in discovering new 
ways of acting . 
5. The counselee has an opportunity to rehearse and practice 
these new skills or ideas until he feels 2s ~ompetent in using 
them as he did in using the ones he had before.17 
17rbid . , p. 191 . 
CHAPTER III 
DESIGN OF STUDY 
The data for the research was collected by means of two separate ques-
tionnaires. A random sample of the total number of entering freshman at 
Eastern Illinois University during the Fall Quarter, 1971, was selected 
to serve as subjects . The size of the sample was originally 115. 
A second questionnaire was mailed to the directors of guidance in the 
high schools represented by the sampled students . One hundred high schools 
were sent questionnaires. It was found that several students came from 
the same high school. 
By using the results from the guidance director's responses to their 
questionnaire the researcher determined the extent of the school's sources 
of both educational and occupational information . The students completing 
the questionnaire gave their opinion of what was available in the area of 
educational and occupational information in their respective high schools . 
I. DESCRIPTION OF POPULATION 
The population used for the study consisted of 1452 freshman students 
registering at Eastern Illinois University for the Fall Quarter, 1971. 
The students, all 1971 high school graduates, came from almost every geo-
graphical area in the state. These students graduated from schools with 





The .sample subjects used for t his study represent a portion of the 
1452 students registering as first quarter freshman at Eastern Illinois 
Uni versity . The sample was randomly selected by aski ng every tenth student 
to register to complete the questionnaire . A total of 115 students com-
plet ed the questionnaire . Th.is sample size represents a little under 10% 
of the total population considered . As there were students from the same 
high school included in the sample it is important to note that 100 high 
schools were represented . 
II. RESEARCH DESIGN 
The researcher of this project employed a 2 x 2, or four-fold, con-
tingency table to facilitate the study and analysis of the following: (1) 
the relationship between the existing educational information in the sampled 
high schools and the student ' s perception of this information, and (2) the 
relationship 0etween the e~isting occupational information in the sampled 
high schools and the student's perception of this information . A chi-square 
test for independence was obtained to test the significance of the r esearch . 
The independent variable , the students and guidance directors , already 
possess a natural dichotomy . The opinions of the guidance directors and 
the students as to whether the career information is either limited or 
extensive will be dichotomized along two separate and dist i nct levels. 
These opinions from guidance directors and students will represent the 
dependent variable. 
A questionnaire was employed to obtain the responses from both the 
guidance directors and the students. The data for t he research are the 
respondents ' answers to items found on the questionnaire . 
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It was expected that the students would express the opion that 
both the educational and occupational information available in their re-
spective high schools was adequate. It was also expected that the guidance 
directors would express the opinion that both the educational and occupa-
tional information in their respective high schools was adequate. 
III . DESCRIPTION OF INSTRUMENTS 
Questionnaire Design 
The major instrument of this investigation was the questionnaire . 
Both the sampled students and 3el~cted guidance directors cornpl~ted the 
questionnaire. The primary purpose of the two questionnaires was first 
to determine the students: perception of their schools' career information 
services , and secondly to learn of the act~al available materials in t hes& 
schools. 
According to Ferber, Blankertz and Hollander the questionnaire is a 
most satisfactory method of obtaining correcL data for a stucy. However, 
they caution the researcher that the construction of a questionnaire in~ 
volves consideration of a number of different aspects , of which the prin-
cipal ones are the general form of the questionnaire, the personal differ-
ences of the research in interpreting responses , the organization of the 
questionnaire, its physical layout, and, of course, the wording of the 
qnestionnaire. 12 
Questionnaire: item selection. Since the primary purpose of the 
questionnaires was to determine not only what career information actually 
exists in these sampled high schools, but also to determine the student's 
perception of the sources, the items used to identify the sources were 
identical on both questionnaires . 
18Robert Ferber, Donald F. Blankertz, and Sidney Hollander , Jr., 
Marketing Research . (New York: The Ronald Press , 1964), p . 272 . 
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The text, Administration of Guidance Services by Raymond N. HaLch 
and Buford Steff lre and the guidelines established by tne National Voca-
tional Guidance Association were consulted when the individual question-
naire items were composed.19 
A sample of both questionnaires used in the study may be found in 
Appendix A and B of this paper. 
IV. STATISTICAL DESIGN 
Data to be used in this study came entirely from the results of the 
two question!"laires given to both students and guidance directo1'.::. 
The chi-square test was used to determine whether or not frequencies 
which will be obtained empirically differ significantly from those which 
would be expected under a certain set of theoretical assumptjons. As soMe 
measure of the difference between observed and expected frequencies had to 
be obtained, the researcher has referred to the chi-square test. The test 
can be defined as follows: 
x2 = (fo fe)
2 
fe 
fo = observed frequency 
fe = expected frequency 
The chi-square table was used in an attempt to show a significant 
difference between the two tested groups at the .01 leve1.20 
The hypotheses of this study will be proved in the analysis of re-
sults through use of the statistical measurements. This section is con-
cerned with the statistical treatment and results of the study. A non-
statistical s~ction to comment about the questionnaire responses from 
both students and guidance directors has been included in this paper. 
19Raymond N. Hatch and Buford Stefflre , Administration of Guidance 
Services (Englewood Cliffs , New Jersey: Prentice-Hall, 1964), p. 186 • 
. 20Hubert M. Blalock , Social Statistics (Ne~ York: McGraw-Hill, 
1960), p. 452. 
CHAPTER IV 
PRESENTATION AND ANALYSIS OF FINDINGS 
The purpose of this chapter is to summarize the findings concerning 
how students and guidance directors perceive the availability•of · educa-
tional and occupational information . If there 'is a difference between 
the perceptions of students and guidance d~rectors about the availability 
of both educational and occupational information this may indicate a need 
for the counselors to better integrate these materials in the total coun-
seling proce~s . 
Guidance Services Available 
The guidance directors of eighty-four high schools from throughout 
Illinois participated in the 1971 informational services study. A summary 
of descriptive information concerning the high schools and the type of 
student the school serves is found in the appendix. Only three of the 
eighty-four high schools responding to the original questionnaire were 
private schools. The enrollments of the schools varied from 150 students 
to over 3600 students. The primary occupational groups in the schools' 
communities ranged from mainly agricultural to primarily industrial . 
Varying percentages of racial groups were evident in the eighty-four com-
munities, however, none of the sampled 115 students was from a minority 
group . The diversity of communities represe~ted in the sample provided 
a realistic basis for analyzing the informational services function of 
30 
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the typical high school in America today . 
Information about the services of the guidance department of the 
surveyed high schools are summarized in Table 1 . All the schools surveyed 
indicated that they had on file a number of college catalogs . It was also 
noted that all but two schools had a file of occupational books and pam-
phlets. Forty- eight schools reported that they used some type of voca-
tional test to assist the student in better understanding his qualifica-
tions for various careers. The number of schools using vocational test-
ing represents a little over fifty per cent of the schools sampled. Re-
search has shown that unless a student has some understanding of his own 
assets , limitations, and in~erests for various career possibilities, the 
mere dissemination of occupational information has little benefit. 
One hundred per cent of t he high schools sampled provided some ~ype 
of counseling or orientation program for their students. However, further 
anal~sis found that of the sixty-six schools reported to be providing 
either a group guidance or orientation session only twenty-three of these 
group sessi ons were identified as true counseling sessions. The other 
group programs provided were·.e i ther to disseminate information (i . e . , test 
results , college scholarship information) or to provid~ an orientation to 
high school. 
Many school guidance personnel have found that group counseling is 
an effective method of involving the student in f i nding out more about 
occupations and himself. Group counseling permits the student to dwell 
on various areas of interest to a much better degree than would the mere 
r~ading about occup~tions . Table 2 gives a further analysis of the data 
reported. 
The survey of schools indicated that only forty-seven of the eighty-
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Table 2 
TYPES OF GROUP GUIDANCE 
Type of Service Provided Number of Schools Per Cent 
None 18 21% 
Orientation 29 35% 
Information 
(test results, scholarship 
information) 14 17% 
True Counseling Sessions 23 27% 
TOTAL 84 100% 
four reporting schools integrate occupational units with their school 
courses. 
Educating for vocational development cannot be the exclusive job of 
any one person on the school staff. All must share the responsibility, 
including counselors and teachers alike. 
A brief analysis of Table 1 finds that the majority of students 
attending Eastern Illinois University in the Fall of 1971, and included 
in the sample, came from high schools with less than 1100 total enrollment. 
Student Sample 
The research design was set up in an attempt to select a 3ample of 
the total number of entering freshman that would be representative of the 
total freshman class . The total freshman class at Eastern Illinois Uni-
versity, for the academic year 1971-72, totaled 1452 . The sample answer-
ing the questionnaire for this study was randomly selected from the total 
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freshman class. The 115 students completing the questionnaire represent 
a little less than ten per cent of the total population considered. 
Of the 115 students answering the questionnaire less than half re-
ported that they had sought individual counseling or had been involved in 
any type of g~oup guidance session. The results of this survey would then 
seem to concur with what many leading educators have been saying about 
guidance in our schools. It is the opinion of these educators that career 
guidance has thus far failed to make any appreciable contribution to the 
decision-making process of today ' s youth. 
Information concerning the sampled students' responses to the ques-
tionnaire is shown in Table 3. The results of this survey indicate that 
students are neither well-informed of the school's available resources, 
nor have they availed themselves of the schools' guidance services. 
The students did report that the educational information in their 
schools was more up-to-date and extensive than was the occupational infor-
mation. The disposition of the average high schcol counselor to emphasize 
educational materials to a greater extent than occupational materials 
seems to be verified by the results of this study. 
The guidance directors of forty-eight schools reported that they 
had tests available to assess the vocational interests, aptitudes, and 
abilities of their students . ' Yet, only nineteen students from a total 
of one hundred and fifteen students indicated they had availed themselves 
of this service. This represents less than one fourth of the students 
responding to the questionnaire . 
Although every guidance counselor responding to this survey indi-
cated that he had college catalogs available for his students there were 
still twelve students included in the sample who said they were not aware 
Table 3 
THE STUDENTS ' CONCEPTION OF THE GUIDANCE 
SERVICES AVAILABLE FROM THEIR HIGH SCHOOLS 
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that their schools had the catalogs. This may indicate that the guidance 
counselor was not consulted when these students were deciding upon further 
education . 
A further summary of the information found by sampling the students 
is found in Table 3 . 
Statistical Analysis of Study 
The first hypothes i s of the study stated that students and guidance 
directors have the same general perception of the educational information 
that is available in their respective high schools. 
Using the 2 x 2, or four-fold, contingency table to determine the 
results of the comparison it was found that a significant difference be-
tween the perceptions of the students and guidance director~ existed when 
considering the availability of educational material . In this comparison 
the computed chi- square of 41.23 exceeded the table value of 6.64. There-
fore, a most significant difference was found at the .01 level. The first 
hypothesis was rejected. 
The second hypothesis of the study stated that students and guidance 
directors have the same general perception of the occupational information 
that is available in their respective high schools. 
Again , using the 2 x 2, or four-fold, contingency table and using 
the chi-square test to determine the results of the comparison it was 
found that a significant difference between the perceptions of the stu-
dents and guidance directors existed when considering the availability 
of occupational information. In this comparison the computed chi-square 
of 62.14 exceeded the table value of 6 . 64 . Again, a most significant 
difference was found at the .01 level. The second hypothesis was rejected . 
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From the results of this study it would appear that although both 
educational and occupational information is available, the students are 
not aware of this information . 
If the guidance directors were to attempt to find the causes for 
the students ' apparent ignorance of available educational and occupational 
information they might find some weaknesses in their schools ' guidance 
programs. First, the materials may not be visible to the student . If 
all of the materials are located in file cabinets in the counselors' 
offices, and the student fails to ask for information, then it is only 
natural tbat the student will remain unaware of available information . 
However, perhaps a more significant reason for the students not 
being aware of available information is that this information was never 
in~roduced into the counseling process by the counselor. The client 1 8 
attitudes and feelings about occupations and jobs should be allo\-!ed ex-
pression and be dealt with therapeutically in a counseling relationship. 
The counselor should be prepared to work therapeutically with emo-
tional reactions and attitudes to the ·objectively presented information. 
Any information found by the student that is inconsistent with the self-
concept may be rejected, ignored, forgotten, and sometimes not even heard . 
In these situations intellectual reasoning or argument is not likely to 
be effective . 
If the students sampled for this study were not involved in a client-
centered type of counseling relationship in which the students' attitudes 
and feelings about occupations and jobs were allowed expression , then it 
may be that they rejected, ignored or forgot what little educational and 
occupational information they were exposed to in their schools . 
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Table 4 
THE QUANTITY OF EDUCATIONAL INFORMATION AVAILABLE 
AT THE REPRESENTATIVE HIGH SCHOOLS 
Students Guidance Directors 
Limited 44 0 
Extensive 71 84 
Table 5 
THE QUANTITY OF OCCUPATIONAL INFORMATION AVAILABLE 
AT THE REPRESENTATIVE HIGH SCHOOLS 
Students Guidance Directors 
Limited 64 2 
Extensive 51 82 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
Findings 
The purpose of the study was to show that the students and guidance 
directors sampled had the same general perception of what educational and 
occupational information was available in their respective high schools. 
The findings refuted this hypothesis. 
In reviewing the literature for the study it was significant to 
note what counselors supporting the client-cent~red method of counsP.1.ing 
had to say about vocational counseling. They believe that unless the in-
dividual student's attitudes and feelings about occupations and jobs are 
allowed expression in the counseling session, the session may not be ef-
fective. Patterson stated that information which is inconsistent with 
the self-concept may be rejected, ignored , forgotten, and sometimes not 
even heard. He refers to this reaction on the part of the student as 
perceptual defense. 21 In such instances, intellectual reasoning, or argu-
ment, on the par~ of the counselor is not likely to be effective. 
Conclusions 
The findings of this study indicate that either the educ·ational 
and occupational information was not visible or else this material was 
not initiated ir.to either individual or group counseling sessions by 
21Patterson, o. 454. 
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using the client-centered method as described in this paper. 
A number of educators believe that career guidance has thus far 
failed to make any appreciable contribution to the decision-making process 
of today ' s youth. Great numbers of students do not appear to be making a 
successful transition from high school to further training or the world of 
work. It is a problem that must be solved if America is to conserve her 
most valuable resource, namely her wealth of trained manpower . The contin-
ued growth of the United States depends upon the full development of the 
nation's manpower. 
The results of this study would indicate that those finding fault 
with the school ' s guidance program have some justification. The assurance 
that students make a successful transition from high school to further 
training or work and at the same time that guidance counselors progress 
toward professionalization can be accomplished vnly through actions aimed 
at improving the schools' accountability . The guidance personnel in the 
schools must take the necessary steps to innovate, expand their services, 
and play a more active role in formulating good guidance policies and 
programs. 
Recommendations 
For any significant conclusions to be obtained from this type of 
study , additional research must be conducted to explore in depth the rea-
sons for the students' seeming ignorance of their schools ' offerings. 
However, there is much we can do in the public schools while we are 
waiting on further research to explain some of the students ' reactions. 
It is recommended that the school counselor initiate or emphasize the 
following : 
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1. Career education must be developmental in nature. School per-
sonnel should not waiT until the last year of high school to introduce 
career education materials. The elementary grades is not too early to 
introduce broad clusters of occupational information in order for students 
to become "aware" of the world of work and the dignity of work. 
2. School counselors should take advantage of the new delivery 
syste1ns developed in the past ten years to provide the materials to the 
students. 
3 . It would seem that the type of information available for dis-
semination in the schools could be improved. School counselors should 
be more actively engaged in the collection and u t ilization of local en-
vironment information, the utility of which has only a short time span, 
and thus must be collected on a continuing basis . 
4. School counselors should be working more closely with the class-
room teachers and should regard teachers as essential members of the guid-
ance team. 
5. School counselors should be spending more time as change agents 
in the community by working with business, industry, and labor personnel. 
6. It would appear that improved counselor performance could be 
sought through more emphasis on group techniques. 
7. The primary responsibility of the guidance counselor should be 
to the client rather than to organizational goals as defined by the ad-
ministration. 
8. The school counselors should develop a systematic and continu-
~ng follow·-up study of their students. 
9 . And finally, counselors must introduce occupational information 
into the counseling interview without violating the basic philosophy and 
attitudes of client centeredness . 
APPENDICES 
QUESTIONNAIRE 
1. What was the size of your high school? (number of students) 
2. Who was instrumental in directing you to Eastern? 
Friend already at E. I . u. 
---




High School Counselor . 
E. I. U. admissions counselors. 
---
Other. 
3. Circle the grade where you first deci ded that you would attend college. 
1 2 3 4 5 6 7 8 9 10 11 
4 . Is educational and occupational informatio11 prc·.,rided for students by 
means of: (check those which apply to your high school) 
---
a file of occupational books and pamphlets? 
college catalogs? 
the use of occupational posters, charts, films, and exhibits? 
a class in occupations? 
---
a career day? 
---
occupati ons units integrated with school courses? 
---
a college day? 
---
visits to business and industry? 
---
referral to community persons or agencie$ able and willing to 
provide help? 
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5 . How extensive is the educational information available to students in 




--- Very limited 















7. How up-to-date is the educational material? (Check one) 
Very up-to-date Quite outdated 
Quite up-to-date Very outdated 
Somewhat outdated 










9. Is a file of educational and occupational information available to 
students in the library? , the guidance or personnel office? 
, any other place? 
----- ------
10 . Have you taken any type of test in high school that has helped you 
in choosing a major course of study? (Circle one) 
YES NO Name of test (if known) 
11. Did you receive any counseling from ei thei.• a teacher or guidance coun-
selor that has helped you in deciding upon a course of study? (Circle 
one) 
YES NO 
How would you evaluate the counseling that you received? 
School Questionnaire completed by 
QUESTIONNAIRE FOR GUIDANCE DIRECTORS 
1. Approximately how many students are enrolled at your school? 
2 . Approximately what percentage of each years graduating class goes on 
to a senior college? 
~~~~~~~~~~ 
3. How would you describe the socio-economic character of the majority 











4 . Is educational and occupat i onal information provided by means of: 
(check those which apply to your school) 
---
a file of occupational books and pamphlets? 
- --
college catalogs? 
the use of occupational posters, charts, films. and exhibits? 
- --
a class in occupations? 
---
a career day? 
---
occupations units integrated with school courses? 
---
- - -
a college day? 
visits to business and industry? 
---
referral to community persons or agencies able and willing to 
provide help? 




6. There are many plans for filing unbound occupational information. 




S. R. A. Occupational Filing ·Plan 
New York Department of Education Plan 
Michigan Plan for Filing and Indexi ng Occupational Information 
Chronicle Plan for Filing Unbound Occupational Information 
Careers 
Others? (Name) 
7 . Check those materi als relating to immediate (and long term) employment 
that are available for your students. 
~---
Occupati onal Outlook Handbook 
~---
0 cc up at ion al Outlook Quarterly 
~---
Lovejoy's Career and Vocational School Guide 
~---
The Dictionary of Occupational Ti tles 
~---
Directory of Vocational Training Sources. (Author: James M. Murphy) 
~---
0 cc up at ion al Information (Authors: Max Baer and Edward C. Roeber) 
~---
Summer Employment Directory of the Uni ted States 
0th er (Name) 
~---
8. Where du you ~eep educational and occupational literature that are to 
be used by students? 
9 . Which required tests are taken by all students in all grades? (9-12) 
10. Do you administer any tests that are optional to the students? Yes 
No (If yes , name the tests.) 
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11. Have you initiated either an or~entation program for new students or 
any counseling sessions? Yes No (If yes, what is 
the general nature of the sessions?) 
12. Do you invite outside community agencies such as the State Employment 
Service, Military or Representatives from business and industry to 
visit your school and talk with your students? 
~---
Yes No (If yes, check those outside agencies . ) 
-----
State Employment Service 
Military 
-----
Business and Industry Representatives 
0th er (Name) 
~---
13. As far as you know do any of the classroom teachers present units of 
instruction on various occupations? 
Yes No 
14. Do you use the National Vocational Guidance Association's publication 
entitled, Guidelines for Preparing and Evaluating Occupational Materi-
als (1964) , or any other published list of guidelines when selecting 
suitable occupational materials to include in your files? 
Yes No 
15. How would you say the majority of your time was spent? (You may use 
the back of this sheet if necessary.) 
High Full-Time 








DESCRIPTIVE INFORMATION FOR THE HIGH SCHOOLS PARTICIPATING 
IN THE 1971 INFORMATIONAL SERVICES STUDY 
Size of Size of Socio-Economic Percentage of Description of 
School Local Chat•acteristic Graduates District Served 
District City of Student Going on to a 
Body Senior College 
509 1,442 Upper-Middle 50% Economy mainly agricultural. 
K-12 Class Small community located in 
West-central Illinois . 
150 487 Lower-Middle 1% Economy primarily agricul-
9-12 Class tural. There exists some 
strip mining. Very small 
community in South-central 
Illinois. 
488 689 Lower-Middle 15 to 20% Primarily agricultural . 
1-12 Class Small community in South-
central Illinois. 
644 719 Middle Class Not answered The economy is based pri-
marily on agriculture. Lo-
cated in South-central 
Illinois. 
513 418 Lower-Middle 30% Economy mainly agricultural . 
K-12 Class Small town in Eas t-central 
Illinois. 
521 729 Upper-Middle 40% Located in a rich agricul-












Full-Time Size of 
Enrollment of School 





















1 , 676 
1 , 244 
4 , 396 
983 




















Going on to a 
Senior College 
50% 
20 to 25% 






The economy is primarily 
agricultural. Located in 
Central Illinois. 
Agri culture with some light 
industry . Located in North-
central Illinois. 
Located in East-central 
Illinois . Economy based on 
agriculture. 
Agricultural area in South-
central Illinois 
A predominately Catholic 
community located in Central 
Illinois. Economy based on 
agriculture. 
Combination of suburban and 
rural areas . Light and 
heavy i ndustry . Located in 




DESCRIPTIVE INFORMATION- -Continued 
High Full-Time Size of Size of Socio-Economic --Percentage of - -l:fescription of 
School Enrollment of School· Loca l Characteristic Graduates District Served 
High School District City of Student Going on to a 
Body Senior College 
13 420 1503 4 , 664 Lower-Middle 20% Primarily industrial with 
K-12 Class some agri culture . Located 
i n North-central Illi nois. 
14 425 425 1,554 Lower-Middle 35% The community is located ir 
9-12 Cl ass rich agr icultural area in 
East-central Illinois . 
15 430 1443 1,068 Lower-Middle 40% A primarily agricultural tn 
K-12 Class area in East-central Illi- 0 
nois . 
16 440 1070 2 , 532 Lower-Middle 20% A community in Central 
K-12 Class Illinois . Economy based on 
agriculture . 
17 445 1476 4 , 112 Lower-Middle 35% Economy based on agriculture. 
K-12 Class Located in Central Illinois . 
18 465 1428 • 1, 791 Lower-Middle 30% Economy mainly agricultural . 
K-12 Class Some l i ght industry in area . 
Locat ed in South-eastern 
Illinois . 
19 482 2042 7,190 Upper-Middle 32 to 36% A rapidly growing community 
K-12 Cl ass i n West-central Illinois . 
Economy mainly agri cultural. 
DESCRIPTIVE INFORMATION-- Continued 
High ru.fi-Time-- - s.faeof ~ 8-ize of- Soci 6-E con-omfc Percentage of Description of 
School Enrollment of School Local Characteristic Graduates District Served 
' High School District City of Student Going on to a 
Body _ _ §eni~r College 
20 489 13 , 28l~ 39,700 U!Jper-Upper 80% A suburban community lo-
K-12 Class cated within commuting dis-
tance of St . Louis. 
21 536 2095 6 , 326 Lower-Middle 15 to 20% The economy is based pri-
K-12 Class marily on agriculture . Lo-
cated in Central Illinois. 
22 548 1767 3 , 917 Lower-Middle 50% Agricultural area in East-
K-12 Class central Illinois. Community U'I .... 
has one fairly large indus-
try. 
23 564 1802 3 ,468 Lower-Middle 50% Agricultural with some indus-
K-12 Class · try i n East-central Illinois. 
24 575 575 2 , 855 Upper-Middle 50% Combination of suburban and 
9-12 Class rural areas . Light and 
heavy industry as well as 
agriculture. In North-
eastern Illinois. 
25 586 586 4,766 Upper-Middle 35% Ecomony mainly agricultural . 
9-12 Class Some industry and strip min-
ing . In Southern Illi noi s. 
26 635 ---- 3 million Lower-Middle 54% A parochial school in 
Class Chicago. 
DESCRIPTIVE INFORMATION--Continued 
High FulT-T1me Size of Size of Socio-Economic Percentage of Description of 
School Enrollment of School Local Characteristic Graduates District Served 
High School District City of Student Going on to a 
Body Senior College 
27 640 2107 352 Lower-Middle 10% A marginal agricultural 
K-12 Class area in Western Illinois . 
28 642 642 5,863 Upper-Middle 45% Primarily agricultural in 
9-12 Class South-eastern Illinois . 
29 650 650 5,283 Lower-Middle 45% Economy mainly agricultural. 
9-12 Class Located in Central Illinois. 
30 650 650 4,235 Upper-Middle 12~% <.n Combination of light and I\) 
9-12 Class heavy industrial area in 
Northern Illinois . 
31 675 2237 5,675 Upper-Middle 53% Primarily agricultural 
K-12 Class · area in East-central Illi-
nois. Local private col-
lege located in community . 
32 680 680 5 , 897 Lower-Middle 60% Economy mainly agricultural . 
K-12 Class Located in South-eastern 
Illinois . 
33 748 3636 7,074 Upper-Lower 30% Combination of suburban and 
K-12 Class rural areas. Light and 
heavy industry . Located in 
St . Loui s area . Some agri-
culture. 
DESCRIPTIVE INFORMATION--Continued 
High Full-Time Size of Size of Socio-Economic ---Percentage of Description of 
School Enrollment of School Local Characteristic Graduates District Served 
High School District City of Student Going on to a 
Body Senior College 
34 750 2832 8,994 Upper-Middle 50% 
K-12 Class 
35 750 2541 4,631 Lower-Middle 40% 
K-12 Class 
36 755 2573 2,343 Upper-Middle 34 to 40% 
K-12 Class 
< 
37 775 775 6 , 959 Upper-Middle 65% 
9-12 Class 
38 790 3423 10 , 644 Lower-Middle 45% 
K-12 Class 
39 800 2671 4,267 Lower-Middle 40% 
K-12 Class 
40 830 3079 16 , 421 Lower-Middle 60% 
K-12 Class 
A suburban area in Chicago 
area . Light industry . 
Economy mainly agricultural . 
Located in South-central 
Illinois. 
The economy is primarily 
agricultural. Located in 
Central Illinois. 
Primarily an agricultural 
area in North-central Illi-
nois . 
Economy based on agriculture. 
Located in Central Illinois. 
Economy based on agriculture. 
Located in West-central 
Illinois. 
Primarily an agricultural 
area . A moderate size state 
university located in commu-




DESCRIPTIVE INFORMATION-- Continued 
High Full-Time Size .of Size of 
.. 
Socio-Economic Percentage of Description of 
School Enrollment of School Local Characteristic Graduates District Served 
High School District City of Student Going on to a 
Body Senior College 
41 850 3919 14,217 Lower-Middle 50% Located in North-west Illi-
K-12 Class nois. Economy based on 
light industry and agricul-
ture. 
42 900 3918 1 , 882 Upper-Middle 60% Combination of light and 
K-12 Class heavy industry as well as 
agriculture . Located in 
South-west Illinois. U1 
+ 
43 900 900 9,031 Lower-Middle 40 to 45% Agriculture with some light 
9-12 Class industry . Located in North-
central Illinois. 
44 916 ---- 3 million Lower-Middle 65% A parochial school in 
Class Chicago . 
45 950 950 289 Upper-Middle 75% Suburban area North-east of 
K-12 Class Chicago. Light industry. 
46 977 2590 8 , 172 Lower-Middle 20 to 30% Primarily agricultural with 
K-12 Class some oil in area . Located 
in Central Illinois. 
47 1000 3316 3,061 Lower-Middle 50% Marginal farm area in 
K-12 Class Southern Illinois . 
DESCRIPTIVE INFORMATION--Continued 
High Full-Time Size of Size of Socio-Economic Percentage of Description of 
School Enrollment of School Local Characteristic Graduates District Served 
High School District City of Student Going on to a 
Bodi: Senior College 
48 1050 2562 9,971 Lower-Middlt> 45% Located in East-central Illi-
K-12 Class nois. Primarily agricultur-
al with some light industry. 
49 1100 7261 30,944 Upper-Lower 40% Located in North-eastern 
1-12 Class Illinois. Light and heavy 
industry. 
50 1200 12172 56,532 Lower-Middle 60% Located in East-central Illi- (J1 
K-12 Class nois. Agricultural area Ul 
with large state university 
in community . 
51 1300 4389 11, 724 Lower-Middle 30% A marginal farm area in 
K-12 Class · Southern Illinois. 
52 1300 5436 19,681 Upper-Middle 48% Agricultural area in East-
1-12 Class central Illinois . 
53 1325 12172 56,532 Upper-Middle 60% Located in East-central Illi-
K-12 Class nois . Agricultural area 
with large state university 
in community . 
54 1350 11338 42 , 466 Lower-Middle 65% Suburban community near Chi-
K-12 Class cago. Light industry. 
DESCRIPTIVE INFORMATION--Continued 
High Full-Time 
- Size of Size of Socio-Economic Percentage of Description of 
School Enrollment of School Local Characteristic Graduates District Served 
High School District City of Student Going on to a 
Bodi'.. Senior College 
55 1367 1367 6,790 Lower-Middle 40% Located in North-central 
9-12 Class Illinois. Agricultural with 
light industry. 
56 1454 1454 16,128 Lower-Middle 70% Suburban community North of 
9-12 Class Chicago . Light industry. 
57 1600 1600 22,958 Lower-Middle 25% Chicago suburb. Light and 
9-12 Class heavy industry. (.11 
O'l 
58 1600 1600 25,562 Upper-Middle 50% Located in East-central Illi-
9-12 Class nois. Large military base 
in area. 
59 1650 5754 12,382 Lower-Middle 38% · Located in North-eastern 
9-12 Class Illinois. Light industry 
and commercial. 
60 1740 3806 30 ,638 Upper-Middle 65% Light industry and commer-
9-12 Class cial. Near Chicago. 
61 1800 5348 11,070 Lower-Middle 65% Located in South-eastern 
K-12 Class Illinois. Moderate sized 
state university in area. 
62 1840 1840 2,855 Upper-Middle 60% Located in North-eastern 
K-1?. Class Illinois. Light industry 
and commercial. 
DESCRIPTIVE INFORMATION--Continued 
High Full-Time Size of Size of Socio-Economic Percentage of Description of 
School Enrollment of School Local Characteristic Graduates District Served 
High School District City of Student Going on to a 
Body_ _ __ _ __ _ _ Senior ~ollege 
63 1850 5989 80,378 Lower-Middle 10 to 15% Light and heavy industry . 
9-12 Class Some agriculture in North-
eastern Illinois. 
64 1930 1930 9 , 750 Upper-Middle 52% Located in Chicago area. 
9-12 Class Light industry & commercial. 
65 1960 5532 8, 749 Upper-Middle 40% Located in Chicago area . 
9-12 Class Light industry & commercial. U1 
...J 
66 1975 1975 4 , 827 Upper-Middle 43% In North-eastern Illinois. 
9- 12 Class Some agriculture with light 
industry. 
67 2000 2000 8, 314 Lower-Middle 70% North-eastern Illinois . 
9-12 Class Li ght industr'Y & commercial. 
68 2000 21158 85,000 Lower-Middle 65% Light industry & commercial. 
l<-12 Class Also, agriculture in area . 
69 2078 3840 27 ,420 Lower-Middle 35 to 40% Suburban area south of Chi-
9-12 Class cago. Light industry and 
commercial. 
70 2100 10177 68 , 500 Lower-Middle 40% North-eastern Illinois . 
K-12 Class Light industry & commercial. 
DESCRIPTIVE INFORMATION--Continued 
High Full-Time Size of Size of Socio-Economic Percentage of Description of 
School Enrollment of School Local Characteristic Graduates -District Served 
High School District City of Student Going on to a 
Body Senior College 
. 71 2100 26452 100,000 Upper-Middle 65% Central Illinois. Agricul-
K-12 Class tural area and commercial. 
72 2156 6394 15,189 Upper-Middle 40% North-eastern Illinois. 
9-12 Class Commercial and light indus-
try. 
73 2300 10971 43,200 Lower-Middle 20% Located in East- central Illi-
1-12 Class nois . Primarily agricultur- CJ1 
al. co 
74 2338 4316 6,142 Upper-Middle 72% Chicago area . Commercial & 
9-12 Class light industry . 
75 2400 15009 33 , 424 Lower-Upper 75% · SubJrban area North-west of 
9-12 Class Chicago. 
76 2500 17613 27,349 Upper-Middle 55% Chicago suburb . Commercial 
9-12 Class and some industry. 
77 2575 3052 8,148 Upper-Middle 70% Suburban area near Chicago. 
K-12 Class Light industry . 
78 2950 2950 49 ,.ooo Upper-Middle 40% North-eastern part of Illi-
9-12 Class nois. Commercial and light 
industry . Some agriculture 
in area. 
DESCRIPTIVE INFORMATION--Continued 
High Full-Time Size of Size of Socio-Economic Percentage of Description of 
School Enrollment of School Local Characteristic Graduates District Served 
High School District City of Student Going on to a 
Bodl Senior College 
79 3000 5352 37,264 Upper-Middle 40% South-east of St . Louis . 
9-12 Class Some agriculture in area . 
Commercial and light indus-
try. 
80 3264 3264 29 , 624 Lower-Middle 28% Central Illinois. Agricul-
9-12 Class tural and commercial . Some 
industry . 
81 3300 5105 54 , 224 Lower-Middle 30% Chicago suburb. Commercial Ul ID 
9-12 Class and light industry. 
82 3400 14885 40,073 Upper-Middle 42% St . Louis suburb . Light and 
K-12 Class heavy industry. 
83 3450 6608 25 , 296 Upper-Middle 40% Suburban community West of 
9-12 Class Chicago. Light industry and 
commercial . 
84 3600 6286 13,368 Lower-Upper 85% Suburban area North-east of 
9-12 Class Chicago. Commercial area. 
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